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FOREWORD 

The Examiners’ Report on the Performance of the Candidates in English Language 
subject, in the Advanced Certificate of Secondary Education Examination 
(ACSEE) 2014, has been prepared in order to provide a feedback to students, 
teachers, parents, policy makers and the public in general about the performance of 
the candidates and the challenges they face in attempting examination questions.  

The Advanced Certificate of Secondary Education Examination marks the end of 
two years of advanced secondary education. It is a summative evaluation which, 
among other things, shows the effectiveness of the education system in general and 
the education delivery system in particular. Essentially, the candidates’ responses to 
the examination questions indicate what the education system was able or unable to 
offer to the students in their two years of Advanced Secondary Education. 

The analysis presented in this report is intended to contribute towards understanding 
of possible reasons behind the candidates’ responses in English Language subject. 
The report highlights the factors that made the candidates perform well in the 
examination. Such factors include managing to identify the task of the question, 
ability to follow instructions and sufficient knowledge and skills on the concepts 
related to the subject. On the other hand, the report highlights the factors that made a 
few candidates fail to score high marks in the questions. The feedback provided will 
enable the educational administrators, school managers, teachers, students and other 
stakeholders to identify proper measures to be taken in order to improve the 
candidates’ performance in future examinations administered by the Council. 

The National Examinations Council of Tanzania will highly appreciate comments 
and suggestions from teachers, students, school inspectors, curriculum developers 
and the public in general, that can be used in improving future Examiners’ Reports. 

Finally, the Council would like to thank the Examination Officers, Examiners and 
others who participated in processing and analysing the data used in this report. 

 

Dr. Charles E. Msonde 
EXECUTIVE SECRETARY
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1.0 INTRODUCTION 

This report presents the performance of the candidates who sat for ACSEE, 

February 2014, in English Language Examination. The report shows how 

these candidates performed in each question. It presents the candidates‟ 

strengths and weaknesses in various areas when answering the questions. 

The focus of this report is on the questions which were performed well, 

those which were attempted by most candidates, those which were avoided, 

those with average performance and those which were poorly done. 

It is expected that the feedback provided in this report will enable teachers, 

students and other stakeholders to take appropriate measures to improve the 

teaching and learning of English in Advanced Level Secondary Schools. 

The ACSEE 2014, English Language Examination focused on testing the 

candidates‟ competences in knowledge, analysis, comprehension, 

application, and evaluation; the main objective being to mould competent 

scholars who master the language, both in spoken and written form.  

This examination had two papers, namely English Language 1 and English 

Language 2. English Language 1 paper had nine questions distributed in 

five sections. Section A had three questions and the candidate was required 

to answer question 1 (one) and any other from this section. Sections B, C 

and D had two questions each and the candidate was required to answer 

only one of them. Each question in English Language 1 carried 20 marks.  

English Language 2 paper had nine questions distributed in four sections. 

Section A had three questions and the candidate was required to answer 

question 1 (one) and any other from this section. Sections B, C and D had 

two questions each and the candidate had to answer only one of them. Each 

question in English Language 2 carried 20 marks.  

This report analyses the performance of candidates in English Language 

paper 1 and English Language paper 2 respectively. The analysis is 

organised in such a way that candidates‟ performance in individual items for 

the 2014 English Language paper is presented by indicating the percentage 

of candidates who attempted the question and the percentage of candidates 

who scored various marks based on their responses. Extract samples of 

candidates‟ responses are presented in order to provide a general overview of 

how the candidates responded in view of the demands of each item.  
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The number of candidates who sat for this paper in February 2014 was 8,111, 

of which 99.04 percent passed with different grades, as shown in Table 1.  

Table 1: Candidates‟ Pass Grades in ACSEE 2014, English Language 

Examination 

Grade A B+ B C D E F 

% of candidates 0.05 19.71 52.34 23.03 3.91 0.79 0.17 

 

This performance was high when compared to the 2013 English Language 

Examination, where 93.61 percent of the 11,838 candidates who sat for the 

examination passed with different grades, as shown in Table 2. 

Table 2: Candidates‟ Pass Grades in ACSEE 2013, English Language 

Examination 

Grade A B C D E S F 

% of candidates 00 0.04 3.32 34.34 45.68 10.22 6.39 
 

2.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN EACH 

QUESTION FOR ENGLISH LANGUAGE PAPER 1 

2.1 Section A: Introduction to Language 

There were three questions in this section, each carrying twenty (20) marks 

and the candidates were required to answer two of them, making a total of 

40 marks for this section. Question one was compulsory. 

2.1.1 Question 1: Definition of language; Subsystems of Language; 

Communicative Functions of Language 

This question had three main parts (a), (b) and (c). The candidates were 

required to (a) define the term language, (b) elaborate five subsystems of 

human language and (c) identify the functions fulfilled by the following 

utterances: 

(i) Hello, how are you? 

(ii) Wow! It‟s wonderful. 

(iii) Clean the blackboard. 

(iv) Let‟s go in the playroom. 

(v) I swear truth. 

(vi) She received bundles and bundles of kisses. 

(vii) Would you help me if you were in my shoes? 
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(viii) Whose shoes are those on the floor? 

(ix) Dad‟s giving a speech. 

(x) This meeting is adjourned. 

 

The question was attempted by 99.2 percent of the candidates and their 

performance was good as 2.6 percent scored from 12.5 to 16.5 marks, 69 

percent scored from 6 to 12 marks and 28.4 percent scored from 0 to 5.5. 

 

The candidates who scored high marks in part (a) were able to define the 

term “language” as a system of arbitrary vocal or written symbols through 

which people communicate different ideas, emotions and desires. Extract 

1.1 shows a sample of a good response. 

 

Extract 1.1 

 

Extract 1.1 shows a sample of a response from a script of a candidate who 

managed to define the term “language”, thus scoring high marks. 
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The candidates with average performance in part (a) failed to include all the 

important elements needed in the definition of the term “language”, which 

are “system”, “arbitrary”, “vocal” (written), “symbols”, and 

“communication”. Among these candidates, there were those who simply 

defined language as a system of communication while others defined 

language as a system of arbitrary symbols.  

The analysis further shows that the candidates who scored a zero mark 

provided meaningless definitions. For example, one of these candidates 

wrote a meaningless sentence shown in Extract 1.2. 

Extract 1.2 

 
Extract 1.2 shows a sample of a response from a script of a candidate who 

failed to define the term “language” as required, thus scoring a zero mark. 

In part (b), the candidates who scored high marks were able to elaborate the 

five subsystems of human language, which are phonetic system, 

phonological system, morphological system, syntactical system and 

semantic system, as shown in Extract 1.3. 

Extract 1.3 

 
Extract 1.3 shows a sample of a response from a script of a candidate who 

managed to elaborate the five subsystem of human language as required. 
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The candidates who scored low marks in part (b) misconceived the concept 

of “subsystem of human language”. Among these candidates, there were 

those who elaborated the five key concepts contained in the definition of 

human language, which are “arbitrary”, “vocal”, “symbols”, “system”, 

“human and communication”, as shown in Extract 1.4 . 

Extract 1.4 

 
Extract 1.4 shows a sample of a response from script of a candidate who 

elaborated the five key concepts contained in the definition of human 

language instead of elaborating the five subsystems of human language.  
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There were also candidates who treated the characteristics or universal 

properties of human language like “displacement”, “productivity”, “cultural 

transmission”, “interchangeability”, “arbitrariness” and “duality” as 

subsystems of human language, as shown in Extract 1.5. 

Extract 1.5 
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Extract 1.5 shows a sample of a response from script of a candidate who 

failed to differentiate between the subsystem of human language and the 

characteristics of human language. 
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The candidates who scored high marks in part (c) of the question were able 

to identify the communicative functions fulfilled by each of the utterances 

given, which are (i) phatic/interactional function, (ii) emotive/expressive 

function, (iii) regulatory/directive function, (iv) interactional function, (v) 

performative/declarative function, (vi) poetic/aesthetic function, (vii) 

informative function, (viii) directive/regulatory function, (ix) 

informative/referential function and (x) performative/declarative function.  

The candidates with average performance in this part (c) were able to 

identify four or five functions of the utterances given. The analysis further 

indicates that the candidates who scored a zero mark failed to understand 

the requirements of the question and had no knowledge on language use. 

As a result, they wrote irrelevant responses. For example, one of the 

candidates wrote types of tone, as shown in Extract 1.7. 

Extract 1.7 

 
Extract 1.7 shows a sample of a response from a script of a candidate who 

wrote the type of tone instead of writing the functions of language. 

There were also candidates who assigned the utterances to levels of 

formality, modes of discourse, setting and participants. Extract 1.8 shows a 

sample of such responses. 
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Extract 1.8 

 

 
Extract 1.8 shows a sample of a response from a script of a candidate who 

categorised the expressions into levels of formality, modes of discourse, setting 

and participants contrary to the requirement of the question. 
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2.1.2 Question 2: Language Variation  

This question required the candidates to discuss the reasons for language 

variations, giving six points. The intention of the question was to test the 

candidates‟ ability to analyse reasons for language variation. 

The question was attempted by 79.2 percent of the candidates and their 

performance was good as 69 percent scored from 13 to 20 marks, 29.9 

percent scored from 6 to 12 marks and only 1.1 percent scored from 0 to 5 

marks. 

The candidates who scored high marks were able to discuss the reasons for 

language variations, focusing on geographical differences, age differences, 

social differences, social classes, ethnic back ground/interference, gender 

differences, occupation/field of discourse, medium of discourse, and tenor 

of discourse. Extract 2.1 shows a sample of a good response. 

Extract 2.1 
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Extract 2.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate managed to discuss six reasons for 

language variation. 
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A few candidates (1.1%) with low marks in this question failed to 

understand the requirements of the question or did not know the meaning of 

the term “language variation”; as a result, they provided irrelevant 

responses. For example, one of the candidates wrote the importance or 

significance of language, as shown in Extract 2.2. 

Extract 2.2 
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Extract 2.2 shows a sample of response from a script of a candidate who 

scored low marks. This candidate failed to give reasons for language 

variation but instead wrote the importance or significance of language. 

2.1.3 Question 3: Definition of Linguistic Terms; International Language 

This question had two main parts (a) and (b). The candidates were required 

to (a) define the linguistic terms (i) onomatopoeic words, (ii) first language, 

(iii) symbols, (iv) system (v) reflexives and (b) explain why Kiswahili is an 

international language, giving five points. The question tested the 

candidates‟ ability to synthesise the factors for a language to become an 

international language. 

The question was attempted by 20.2 percent of the candidates and the 

performance was generally good as 67.7 percent scored from 12 to 20 

marks, 28.7 percent scored from 6 and 12 marks and only 3.6 percent 

scored from 0 to 5. 

In part (a), the candidates who scored high marks were able to define and 

exemplify the linguistic terms as required. This was an indication that they 

understood the question and were familiar with the linguistic terms. These 

candidates were able to define “onomatopoeic words” as the words created 
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from the imitation of a given sound. For example, miaw (of a cat), moo (of 

a cow, bull), hiss (of a snake), boom (of a gun), tinkle (of a bell, glass), 

whizz (of car, arrow), cracking (of dry leaves). They defined “first 

language” as a language which a child is first exposed to and acquired 

before being exposed to any other language. For example, if a child is 

firstly exposed to Nyakyusa, then Nyakyusa will be his/her first language.  

The term “symbols” was defined as acoustic images or graphic signs which 

represent realities like objects, ideas and concepts in a community. For 

example, the word “pen” stands for the real object pen, which is a long 

narrow object that is filled with ink and is used to write or draw with.  

The candidates in this group could define the term “system” as a group of 

the interrelated parts that function as a whole for a particular purpose. A 

system assembles together units which form a regular and connected whole. 

For example, language consists of speech sounds (sound system) that must 

be organized in an orderly manner to make sense.  

They finally defined “reflexiveness” as an ability of language to talk about 

itself. For example, people can talk or write about books they have read; they 

can read books on how to write better; or about how conversation works; and 

they can listen to a lecture on reading or writing.  

Extract 3.1 further shows a sample of a response of a candidate who managed 

to define and exemplify the five linguistic terms, thus scoring high marks. 

Extract 3.1 
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Extract 3.1 shows a sample of a response from a script of a candidate who 

scored high marks in this question. This candidate managed to define and 

exemplify the five linguistic terms given as required. 

The candidate who scored low marks in part (a) failed to define the 

linguistic terms or they gave irrelevant definitions and examples. This was 

an indication that they had no knowledge on the linguistic terms given. 

Extract 3.2 shows a sample of a poor response. 
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Extract 3.2 
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Extract 3.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate gave irrelevant definitions and examples 

to the linguistic terms given. 

In part (b), the candidates who scored high marks were able to give the 

required reasons to prove that Kiswahili is an international language. They 

explained that Kiswahili is an international language because it is spoken 

by many people in different countries such as Tanzania, Kenya, Uganda, 

Rwanda, Burundi and the Democratic Republic of Congo.  

Another reason was that Kiswahili is used in literature; there are books 

which are written in Kiswahili language and read across the borders; and 

that it is a means of international entertainment through songs and films. 

They also wrote that Kiswahili is an international language because it is 

used in international meetings such as EAC, SADC and AU. is used by the 

World media such as BBC, DW, Voice of America, Radio Vatican, KBC, 

UBC and TBC; and that it is taught in different Universities abroad, for 

example, Kenyatta University, Makerere University and Berlin University.  

Extract 3.3 further shows a sample of a response of a candidate who managed 

to give five reasons to prove that Kiswahili is an international language.  
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Extract 3.3 
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Extract 3.3 shows a sample a response from a script of a candidate who 

scored high marks. This candidate was able to give reasons that qualify 

Kiswahili to be an international language. 

The candidates with average performance in this part were able to give at 

least three reasons to prove that Kiswahili is an international language. The 

analysis further indicates that the candidates who scored a zero mark 

misconceived the question. Among these candidates, there were those who 

opposed the view that Kiswahili is an international language instead of 

supporting it as required. Extract 3.4 shows a sample of such responses. 
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Extract 3.4 

 
Extract 3.4 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate opposed the view that Kiswahili is an 

international language instead of supporting it as required. 

There were also candidates who concentrated in explaining why Kiswahili 

is the national and official language in Tanzania instead of explaining why 

Kiswahili is an international language. Extract 3.5 illustrates the case. 
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Extract 3.5 

 

Extract 3.5 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate tried to explain why Kiswahili is the 

national and official language in Tanzania. 

2.2 Section B: Language Skills 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were required to answer only one of them. 

2.2.1 Question 4: Minutes of a Meeting 

This question required the candidates to describe the key components of the 

minutes of a meeting. The question intended to test the candidate‟s ability 

to apply knowledge of minutes writing. 

The question was attempted by 86.4 percent of the candidates and the 

performance was good as 20.8 percent scored from 13 to 20 marks, 67.3 

percent scored from 6 to 12 marks and 11.9 percent scored from 0 to 5 marks. 

The candidates who scored high marks in this question were able to 

describe the key components of the minutes of a meeting, such as a note of 

when and where the meeting took place, a list of people who attended the 

meeting and a note of apology, minutes of the previous meeting/Agenda, 

matters arising, correspondence, secretary‟s and treasures‟ report, items of 

business/agenda, any other business (AOB), date of the next meeting, 

closing the meeting, names and signature of the secretary and chairperson. 

Extract 4.1 shows a sample of a good response. 
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Extract 4.1 
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Extract 4.1 shows a sample of a response from a script of a candidate who 

was able to describe the key components of the minutes in a meeting, thus 

scoring high marks. 

The candidates with average performance in this part were able to describe 

four or five key components of the minutes of a meeting. It was further 

observed that a few candidates (0.8%) who scored a zero mark in this part 

failed to describe the key components of the minutes of a meeting, an 

indication that they had inadequate knowledge on the subject matter. For 

example, one of the candidates wrote the main parts of an essay, which are 

introduction, body and conclusion, as shown in Extract 4.2.  

Extract 4.2 

 
Extract 4.2 shows a sample of response from a script of a candidate who 

failed to respond as required due to inadequate knowledge on the key 

components of the minutes of a meet.  
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There were also candidates who failed to respond as required because they 

failed to understand the requirements of the question. For example, one of 

these candidates wrote the advantages of writing minutes in a meeting, as 

shown in Extract 4.2. 

Extract 4.2 

 
Extract 4.2 shows a sample of response from a script of a candidate who 

explained the advantages or importance of a meeting instead of describing 

the key components of the minutes of a meeting as required. 

2.2.2 Question 5: Syllable Structure and Stress Patterns in English Language 

This question had two main parts (a) and (b). The candidates were required 

to (a) elaborate four factors for stress shift in English Language and (b) 

explain how the syllable structures and syllable stress patterns in English 

Language can pose difficulties to Tanzanian learners of English whose 

common language is Kiswahili. 

The question was attempted by only 12.1 percent of the candidates and the 

performance was average as 54 percent scored from 0 to 5 marks, 42.4 

percent scored from 6 to 12 marks and only 3.6 percent scored from 13 to 

17 marks. 
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The candidates who scored high marks in part (a) were able to elaborate the 

factors for stress shift in English Language, which are: (i) the change in the 

grammatical category (word class) of the word, (ii) morphological structure 

of the word, (iii) the use of contrastive stress, (iv) the use of connected 

speech and (v) the use of compound words, especially when the compound is 

used attributively. Extract 5.1 shows a sample of a good response. 

Extract 5.1 
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Extract 5.1 shows a sample of response from a script of a candidate who 

scored high marks in this question. This candidate managed to elaborate 

four factors for stress shift in English Language. 

On the other hand, the candidates who scored low marks in this part failed 

to understand the requirements of the question and had inadequate 

knowledge on the factors influencing stress shift in English Language. For 

example, one candidate wrote that the stress may shift due to transcription 

so as to show real pronunciation. Another candidate wrote the following 

incorrect reasons for stress shift in English language: (i) the availability of 

syllables in the words. Thus if the word has many syllables the stress will 

shift from high stress to low or from low to high; (ii) the number of letters 

the word contains; (iii) the structure and nature of the word. Thus some 

words need to have stress at the beginning and others at the centre. 
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In part (b), a few candidates who scored high marks were able to explain 

how syllable structure and syllable stress in English Language can pose 

difficulties to Tanzanians learners of English Language. They explained 

that Tanzanian learners encounter difficulty in learning and thus producing 

the vowel sounds because there is no one-to-one correspondence between 

sound and spelling in English Language as it is in Kiswahili. For example, 

the vowel letter “a” is pronounced /æ/ in “man” /mæn/; /ǝ/ in “above” 

/ǝˈbʌv/, /ɪ/ in “village” /vɪlɪdʒ/; /ɑ/ in “answer” /ɑnsǝ/, /eɪ/ in “gate” /ɡeɪt/.  

They also explained that Tanzanian learners encounter difficulty in 

distinguishing weak vowels /ɪ, ə/ from full vowels /i, æ, ɒ, ɔ, ʊ, u, ʌ, eɪ, ǝʊ/. 

As a result, the words containing weak vowels, such as “about” /ǝˈbɑʊt/ 

and “today” /tǝˈdeɪ/ are pronounced *[abaut] and *[tudei] respectively. 

Another explanation was that Tanzanian learners face problems in learning 

and thus pronouncing the syllabic consonants, for example  l , m , n   in 

words “cattle”   ætl  , “bottom”  bɒtm ] and “button”  bʌtn ]. As a result, 

these words are pronounced *[keto], *[botom] and *[baton] respectively.  

The candidates in this group also wrote that Tanzanian learners encounter 

difficulty in learning and therefore pronouncing English words with 

consonant clusters and/or closed syllables in a stream of speech as most of 

the syllables in Kiswahili are open (end in a vowel sound). Thus under the 

influence of Kiswahili syllabic structure of “consonant plus vowel”, 

students tend to insert vowels between English consonant clusters or put a 

vowel after the final consonant. For example, the words “des ”  desk] and 

“mil ”  mɪɫk] are pronounced *[desiki] and *[miliki] respectively. 

These candidates were also aware that Kiswahili has a predictable stress 

pattern, where the main stress falls regularly on the last but one syllable. 

On the contrary, every multisyllabic word in English Language has at least 

one primary stress, which may fall on the first syllable (e.g. ˈinterval), on 

the second syllable (e.g. inˈterrogate), on the third syllable (e.g. 

interˈference), etc. These unpredictable stress patterns do pose great 

problems to Tanzanian learners of English Language.  

Extract 5.3 further shows a sample of a response of a candidate who scored 

relatively good marks. The candidate could explain the differences between 

Kiswahili and English Language syllable structures and stress patterns and 

how these differences can pose difficulties to Tanzanian learners.  
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Extract 5.3 
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Extract 5.3 shows a sample of a response from a script of candidate who 

could explain how syllable structure and syllable stress patterns in English 

Language can pose difficulties to Tanzanian learners of English whose 

common language is Kiswahili.  

The majority of the candidates with poor performance failed to understand 

the requirements of the question and had inadequate knowledge on the 

differences between Kiswahili and English language syllable structures and 

stress patterns and how these differences can pose difficulties to Tanzanian 

learners of English Language. Some candidates in this group wrote about the 

problems encountered in learning English Language such as lack of teaching 

and learning materials. Other candidates wrote irrelevant explanations on 

syllable structures and syllable stress patterns, as shown in Extract 5.4. 

Extract 5.4 
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Extract 5.3 shows a sample of a response from a script of candidate who 

scored low marks. The candidate failed to explain how syllable structure 

and syllable stress patterns in English Language can pose difficulties to 

Tanzanian learners of English whose common language is Kiswahili. 
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2.3 Section C: Word Formation  

There were two questions in this section each carrying twenty (20) marks 

and the candidates were required to answer only one of them. 

2.3.1 Question 6: Word Formation Processes 

This question had three main parts (a), (b) and (c). The candidates were 

required to (a) use suffixes to change the following lexical items into 

nouns and then construct meaningful sentences using each of the new 

nouns: (i) Acknowledge, (ii) Reconcile, (iii) Unable, (iv) Deny, (v) Stupid; 

(b) give one example of a compound word from each of these 

combinations: (i) Noun and verb (ii) Adjective and adjective, (iii) Verb 

and noun, (iv) Adjective and noun, (v) Noun and noun and (c) identify the 

process of word formation that has produced the words (i) Bunsen burner, 

(ii) Sheik, (iii) Plane, (iv) Bit and (iv) Dipole. 

This question was attempted by only 23.3 percent of the candidates, of 

which 29.2 percent scored from 0 to 5 marks, 59.9 percent scored from 6 to 

12 marks and 10.9 percent scored from 13 to 18 marks. 

In part (a), the candidates who scored high marks were able to use the 

suffixes -ment, -ation, -lity, -al and -ity to form the nouns 

“acknowledgement”, “reconciliation”, “inability”, “denial” and “stupidity”, 

respectively and then construct meaningful sentences using each of these 

five new nouns. Extract 6.1 shows a sample of a good response. 
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Extract 6.1  

 
Extract 6.1 shows a sample of a response from a script of a candidate who 

managed to use suffixes to change the five lexical items given into nouns 

and then construct meaningful sentences using each of the new nouns. 

The candidates who scored low marks in this part failed to use correct 

suffixes to change the five lexical terms given into nouns and, because they 

failed to change the lexical words into nouns, they also failed to construct a 

meaningful sentence using each of the new words. This poor performance 

was an indication that the candidates had inadequate knowledge on 

suffixation. Extract 6.2 shows a sample of a poor response. 
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Extract 6.2 

 
Extract 6.2 shows a sample of a response from a script of a candidate 

who scored low marks. This candidate used the adjective forming 

suffix -able throughout instead of using the required noun suffixes.  

In part (b), the candidates who scored high marks were able to give one 

example of a compound word formed from each of the five combinations 

given, for example:  

(i) Noun and verb  → sunrise 

(ii) Adjective and adjective → red-hot 

(iii) Verb and noun → typewriter 

(iv) Adjective and noun → madman 

(v) Noun and noun → sawdust 

Extract 6.3 shows a sample of a response of a candidate who managed to give 

one example of a compound word formed from each of the five combinations. 
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Extract 6.3 

 
Extract 6.3 shows a sample of response from a script of a candidate who 

scored high marks. This candidate was able to give one example of a 

compound word formed from each of the five combinations given. 

The candidate who scored low marks in this part of the question failed to 

understand the requirements of the question. For example, one candidate 

changed one word from one word class to another, as shown in Extract 6.4. 

Extract 6.4 

 
Extract 6.4 shows a sample of a response from a script of a student who 

failed to give one example of a compound word formed from each of the 

five combinations given. 
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In part (b), the candidates who scored high marks were able to identify the 

process of word formation for each of the five words. The candidates in this 

group wrote that the word “Bunsen burner” is a result of coining/invention 

(named after a German scientist, Robert W. Bunsen, hence Bunsen burner; 

a small gas burner used in scientific experiments). The word “sheik” is a 

result of borrowing, from the Arabic word “shaykh” which means “elder” 

or “old man”. The word “plane” results from clipping, where the form 

“aero” is removed from the word “aeroplane”. The word “bit” results from 

blending, where “bi-” of the word “binary” and “-t” of the word “digit” are 

combined to form the new word. Finally, the word “dipole” is a result of 

affixation, where the prefix “di-” meaning “two” is added to the base “pole”. 

Extract 6.5 shows a sample of a good response. 

Extract 6.5 

 
Extract 6.5 shows a sample of response from a script of a candidate who 

scored high marks and was able to identify the processes used to form the 

five words given. 

On the other hand, the candidates with low marks failed to understand the 

requirements of the question and had inadequate knowledge on word 

formation processes. For example, one candidate tried to write the 

grammatical categories/word classes of the words, as shown in Extract 6.6. 
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Extract 6.6 

 
Extract 6.6 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate wrote the word classes of the words 

given instead of identifying the processes used to form the target words. 

2.3.2 Question 7: Uses of Morpheme “s”; Clipping 

This question had two main parts (a) and (b). The candidates were required to 

(a) give three words with different uses of morpheme “s” and then state the 

role of the morpheme in each word and (b) identify a word which can be 

clipped in the following sentences and give its clipped form. 

(i) My mother bought for me four pantaloons. 

(ii) I will telephone you in the evening. 

(iii) We are expecting to visit the zoological garden during the holiday. 

(iv) You can take some milk from the refrigerator. 

(v) The class teacher gave us a demonstration on how to use ATM cards. 

(vi) During the cold seasons, many children suffer from influenza. 

(vii) To become fit, one needs to do physical exercise in gymnasium. 

This question was attempted by 76.2 percent of the candidates and their 

performance was as good as 0.9 percent of them scored from 0 to 5 marks, 

23.8 percent scored from 6 to 12 marks and 75.3 percent scored from 13 to 

20 marks. 

In part (a), the candidates who scored high marks were able to give three 

words with different uses of morpheme “s” and state the role of morpheme “s” 

in those words, for example: 

(i) Reads, sings, jumps  

Shows simple present tense third person singular 

(ii) Chairs, pens, towns  

Shows plural forms 
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(iii) John‟s, bird‟s, book‟s  

Shows possessive forms 

(iv) Writers‟, students‟ trees‟ 

Shows plural possessive forms 

(v) Let‟s from let us, it‟s from it is/it has, he‟s/she‟s from he is/she is  

Shows contraction or contacted form 

Extract 7.1 shows a sample of a response of a candidate who scored high 

marks because he/she managed to give three words with different uses of 

morpheme “s” and state the role of morpheme “s” in those words. 

Extract 7.1  

Extract 7.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate was able to give three words with 

different uses of morpheme “s” and state the uses of the morpheme in each 

word, using meaningful sentences. 

Despite the good performance in this part, there were a few candidates who 

could not provide the required responses. These candidates misinterpreted 

the question and had inadequate knowledge on lexis. For example, one of 

the candidates decided to define a morpheme, as shown in Extract 7.2. 
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Extract 7.2 

 
Extract 7.2 shows a sample of a poor response. This candidate concentrated 

on defining a morpheme contrary to the requirements of the question. 

In part (b), the candidates who scored high marks managed to identify a 

word which can be clipped in each of the sentences given and were able to 

give its clipped form as shown in Extract 7.3.  

Extract 7.3 

 
Extract 7.3 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate was able to identify a word which can 

be clipped in each of the given sentences and gave its clipped form. 
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The candidates with low marks misinterpreted the question. For example, 

one of the candidates analysed the affixes which could be clipped instead of 

giving the clipped form of required word, as shown in Extract 7.4. 

Extract 7.4 

 
Extract 7.4 shows a sample of a response from a script of a candidate who 

misinterpreted this part of the question by analysing the affixes which 

could be clipped. 
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2.4 Section D: Language Use 

There were two questions in this section each carrying twenty (20) marks 

and the candidates were required to answer only one of them. 

2.4.1 Question 8: Translation and Interpretation 

This question had two main parts (a) and (b). In part (a), the candidates 

were required to translate the following Kiswahili expressions into English 

Language by considering the structure of the target language: 

(i) Walijifanya kuwa watu wazuri. 

(ii) Nakutakia siku njema. 

(iii) Unatakiwa kuwa mwangalifu. 

(iv) Unatakiwa usiyumbishwe. 

(v) Iliazimiwa kuwa. 

In part (b), the candidates were required to differentiate translation from 

interpretation, giving five points. 

The question was attempted by 91.8 percent of the candidates and their 

performance was good as 35.1 percent scored from 13 to 20 marks, 59.3 

percent scored from 6 to 12 marks and only 5.6 percent scored from 0 to 5 

marks. 

In part (a), the candidates who scored high marks were able to translate the 

Kiswahili expressions into English Language as required. This was an 

indication that they had the required translation skills, including knowledge 

of the source language (Kiswahili) and the target language (English) as 

well as the ability to transfer the message in the source language into the  

target language. Extract 8.1 further shows a sample of a good response.  

Extract 8.1 
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Extract 8.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate was able to translate the Kiswahili 

expressions into English Language as required. 

Other candidates in this group translated the Kiswahili expression into 

English Language, giving different responses which are shown below. 

(i) They pretended to be nice people.  

(ii) I wish you a nice day.  

(iii) You are required to be careful/You need to be careful/You ought to 

be careful/You have to be careful.  

(iv) Be stable/You are supposed to be stable/You are required to be 

stable/You have to be stable.  

(v) It was resolved that.  

 

The candidates with average performance were able to translate two or 

three Kiswahili expressions into English Language correctly. The analysis 

further indicates that a few candidates who scored a zero mark failed to 

understand the requirements of the question as they translated the Kiswahili 

expressions into English Language without considering the structure of the 

target language. Extract 8.2 shows a sample of a poor response. 
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Extract 8.2  

 
Extract 8.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate translated the Kiswahili expressions into 

English Language by using word to word translation. 

The candidates who scored high marks in part (b) were able to differentiate 

translation from interpretation. These candidates wrote that translation is 

presented in written form while interpretation is presented orally. They also 

wrote that translation, unlike interpretation, is non-spontaneous in the sense 

that the translator knows what is going to be translated.  

Another difference mentioned was that the time of translation is not limited 

while the time for interpretation is so limited that the interpreter must have 

the same speed as the speed of the speaker. 

The candidates in this group mentioned that in translation there is time to 

use references like a dictionary or encyclopedia while in interpretation 

there is no time for references. They also mentioned that during 

interpretation the speaker‟s gestures should be observed keenly while in 

translation there are no gestures used or translated. Extract 8.3 further 

shows a sample of a good response. 
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Extract 8.3 
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Extract 8.3 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate managed to differentiate translation 

from interpretation, as required. 

There were, however, a few candidates who did not manage to provide the 

required responses, thus scoring low marks. The candidates in this group 

failed to understand the requirements of the question and had inadequate 

knowledge on the theories of translation and interpretation. For example, 

one of the candidates wrote the qualities of a good translator instead of 

differentiating translation from interpretation, as shown in Extract 8.4. 

Extract 8.4 
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Extract 8.4 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate wrote on the qualities of a good translator 

instead of differentiating translation from interpretation as required. 

2.4.2 Question 9: Translation Methods 

This question had two main parts (a) and (b). The candidates were required 

to (a) describe five limitations of a translation from Kiswahili to English 

Language, and vice versa and (b) differentiate scientific translation from 

literary translation, giving five points. 

The question was attempted by 92.4 percent of the candidates and their 

performance was good as 46.3 scored from 13 to 20 marks, 43.6 percent 

scored from 6 to 12 marks and 10.1 percent scored from 0 to 5 marks. 

In part (a), the candidates who scored high marks were able to describe five 

limitations of a translation from a source language to a target language, and 

vice versa focusing on these points: (i) failure to convey the meaning of the 

source text; (ii) deviating from the objectivity of the translated work; (iii) 

expectations of the readers; (iv) cultural differences between the source 

language and the target language; (v) proper nouns; (vi) idioms, proverbs 

and phrasal verbs; (vii) acronyms and abbreviations; (viii) trade and 

company names. Extract 9.1 shows a sample of a good response. 
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Extract 9.1 
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Extract 8.4 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate managed to describe five limitations 

of a translation from Kiswahili to English Language and vice versa. 

On the other hand, the candidates who scored low marks failed to 

understand the requirements of the question and had inadequate knowledge 

on the topic. For example, one of the candidates described the qualities of a 

good translation, as shown in Extract 9.2. 
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Extract 9.2 

 

Extract 9.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate described the qualities of a good 

translation/translator instead of describing five limitations of translation 

from Kiswahili to English Language and vice versa. 
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In part (b), the candidates who scored high marks were able to differentiate 

scientific translation from literary translation. Extract 9.2 shows a sample 

of a response of a candidate who could differentiate scientific translation 

from literary translation, thus scoring high marks. 

Extract 9.2 
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Extract 9.2 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate was able to write the differences 

between scientific translation and literary translation. 

The candidates who scored low marks in this part failed to understand the 

requirements of the question and had inadequate knowledge on the 

characteristics of scientific translation and literary translation. As a result, 

they provided irrelevant responses. For example, one of the candidates 

concentrated on differentiating scientific language and literal translation, as 

shown in Extract 9.4. 

Extract 9.4 

 
Extract 9.4 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate failed to understand the meaning of 

scientific translation and literary translation, as a result, he/she wrote 

irrelevant responses. 
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3.0 ANALYSIS OF THE CANDIDATES’ PERFORMANCE IN 

ENGLISH LANGUAGE PAPER 2 

3.1 Section A: Stylistics and Communication in English 

There were three questions in this section, each carrying twenty (20) marks 

and the candidates were required to answer two of them, making a total of 

40 marks for this section. Question one was compulsory. 

3.1.1 Question 1: Informal (Friendly) Letters Writing 

This question required the candidate to imagine a bank robbery at his/her 

local NMB branch and using this imaginary robbery, the candidate was 

supposed to: 

(a) Write a letter to his/her friend called Pendo informing her of the 

bank robbery.  

(b) Identify and write the type of language variety used in the letter.  

(c) Write down eight characteristic features of the type of language 

stated in part (b). 

Being a compulsory one, this question was attempted by 98.8 percent of the 

candidates and their performance was good as 25.1 percent scored from 13 

to 19 marks, 61.4 percent scored from 6 to 12 marks and 13.5 percent 

scored from 0 to 5 marks. 

The candidates who scored high marks were able to write a friendly letter 

containing: 

(i) One address; that is, the sender‟s address on the top right hand side. 

(ii) The date below the sender‟s address. 

(iii) Salutation, where they wrote „Dear Pendo‟, „Hi Pendo‟, or „Pendo‟. 

(iv) The content containing five points on what the writer witnessed. 

(v) The ending, with „Yours‟, „Your friend‟, „or „It‟s me‟. 

 

Extract 1.1 shows a sample of a good friendly letter written by one of the 

candidates who performed well in this question.  
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Extract 1.1 

 
Extract 1.1 shows a sample of a response from a script of a candidate who 

managed to write a friendly letter as required, thus scoring high marks. 
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The candidates‟ responses further indicated that those who scored high 

marks were able to identify the type of language variety used in the friendly 

letter as informal and they managed to write down the eight characteristic 

features of the informal language employed in the letter required in part (b). 

Extract 1.2 shows a sample of a good response.  

Extract 1.2 

 
Extract 1.2 shows a sample of a response of a candidate who managed to 

identify the type of language variety used in the friendly letter and was able to 

write down the characteristic features of language used in the letter. 

A few candidates (13.5%) who scored low marks failed to understand the 

requirements of the question. Among these candidates, there were those 

who wrote a memo instead of a friendly letter and there were those who 

wrote an official letter, as shown in Extracts 1.3 and 1.4, respectively. 
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Extract 1.3 

 

Extract 1.3 shows a sample of a response from a script of a candidate who 

wrote a memo instead of a friendly letter, thus scoring low marks. 

Extract 1.4 

 
Extract 1.4 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate wrote an official letter, instead of an 

informal friendly letter. 
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3.1.2 Question 2: Public Speech; Religious Language vs Legal Language and 

their Linguistic Features 

This question had three main parts (a), (b) and (c). In part (a), the 

candidates were required to define “public speech” and then elaborate on 

the four linguistic features of public speech in part (b). In part (c), the 

candidates were required to write five linguistic features of “religious 

language” and “legal language.”  

This was an optional question, therefore candidates were free to answer or 

leave it. The question was attempted by 29.6 percent of the candidates and 

the general performance was average as 27.5 percent scored from 0 to 5 

marks, 60.3 percent scored from 6 to 12 and only 12.2 percent scored from 

13 to 20 marks. 

The candidates who scored high marks managed to describe a public speech 

and its linguistic features and were able to write the features of both religious 

and legal languages. Extract 2.1 shows a sample of a good response. 

Extract 2.1  
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Extract 2.1 shows a sample of a response from a script of a candidate who was 

able to describe a public speech and its linguistic features and also wrote the 

features of both religious and legal language. 

A few candidates (27.5%) who scored low marks in this question failed to 

respond as required. Among these candidates, there were those who 

understood the requirements of the question but did not have sufficient 

knowledge on the topic. Extract 2.2 shows a response of a candidate who 

wrote irrelevant distinctive features of religious language.  
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Extract 2.2 
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Extract 2.2 shows a sample of a response from a script of a candidate who scored 

low marks. This candidate just wrote whatever came into his/her mind instead of 

writing the distinctive features of religious language as required. 

3.1.3  Question 3: Literary Terms; Stylistic Terms and Advertisement 

This question had three main parts. In part (a), the candidates were required 

to define the literary terms: province, register, slang, setting, and jargon. In 

part (b), the candidates were required to write a stylistic feature for each of 

the five sentences and in part (c), the candidates were required to elaborate 

the five qualities of a good advertisement. 

The question was attempted by 69.6 percent of the candidates, of which 5.8 

percent scored from 0 to 5 marks, 73.9 percent scored from 6 to 12 marks 

and 20.3 percent scored from 13 to 20 marks. 
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The candidates who scored high marks were able to define the literary 

terms given and they also managed to write a stylistic term for each of the 

sentences given. Extract 3.1 shows a sample of a good response. 

Extract 3.1 
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Extract 3.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate defined correctly the literary terms given 

and wrote correct stylistic terms for the sentences given. 

3.2 Section B: Plays 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were supposed to answer one of them. 

3.2.1  Question 4: The Role of Literature in Society  

This question required the candidates to identify things which entertain and 

criticise the societies from the two plays of their choice. The candidates 

were supposed to show how each of the things identified is related to a 

particular theme (happening) in that play. 
 

The question was attempted by 81.8 percent of the candidates and their 

performance was good, as 5.1 percent scored from 13 to 19 marks, 86.2 

percent scored from 6 to 12 marks and only 8.7 percent scored from 0 to 5 

marks.  
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The candidates who scored high marks managed to identify things which 

entertain and what is contained in each of them. They also managed to link 

the entertaining things or episodes and the themes (happenings). Extract 4.1 

shows a sample of a response from a script of a candidate who managed to 

link the entertaining part of the plays and the happenings (themes). 

Extract 4.1 
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Extract 4.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate was able to use two plays to show how 

playwrights have both entertained and criticised their societies. 
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A few candidates (8.7%) who scored low marks could not link the elements 

which entertain with the happenings; they only identified the happenings 

without linking with the things which entertain. There was also a candidate 

who wrote the answers in story form without relating his/her points to the 

characters affected in the book and without giving concrete examples from 

the play in question. Extract 4.2 shows a sample of a poor response. 

Extract 4.2 
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Extract 4.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate failed to show what characters are doing 

in relation to the happenings or themes. 

3.2.2:  Question 5: Thematic Analysis  

In this question, the candidates were required to identify and discuss the 

different activities or movements aimed at liberating people in two plays of 

their choice. The candidates were therefore supposed to choose plays which 

deal with political movement (struggle). In attempting the question, the 

candidates were supposed to identify the various activities presented in the 

plays meant to bring about changes or liberating certain people who are 

subjected to certain kinds of injustice. 

This question was attempted by only 17.2 percent of the candidates and their 

performance was good as 10.3 percent scored from 13 to 19 marks, 80.2 

scored from 6 to 12 marks and only 9.5 scores from 0 to 5 marks.  

The candidates who scored high marks managed to analyse and discuss the 

way playwrights have succeeded to present the issue of political struggle as 

required. They identified different characters in the plays and the way those 

characters initiate and participate in various activities and movements aimed 

at bringing different forms of injustice to an end, as shown in Extract 5.1. 
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Extract 5.1  
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Extract 5.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate managed to use two plays to discuss how 

the characters participated in various activities aimed at fighting and 

eradicating different forms of injustice  
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A few candidates (9.5%) with low marks wrote on all the themes which they 

knew without selecting those which are relevant to the question and which 

deal with the issue of political struggle. Others wrote points which are not 

relevant to the requirements of the question, as shown in Extract 5.2. 

Extract 5.2 
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Extract 5.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate just wrote anything that he/she knows on 

literary readings such as the use of characters, setting and style. 

3.3 Section C: Novels and Short Stories 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were supposed to answer one of them. 

3.3.1  Question 6: The Use of Language and Imagery to Convey Message  

In this question, the candidates were required to make references to two 

novels to show how the literary writers have used language and imagery 

effectively to pass the message to the readers. The focus for this question 

was to link between the language use, imagery and message.  

The question was attempted by 23.8 percent of all the candidates and their 

performance was good as 12.1 scored from 13 to 19 marks, 61.6 percent 

scored from 6 to 12 marks, and 26.3 percent scored from 0 to 5 marks. 

The candidates who scored high marks in this question managed to identify 

the various figures of speech and imageries found in the novels selected and 

showed what they imply in terms of the message as shown in Extract 6.1. 
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Extract 6.1 
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Extract 6.1 shows a sample of a response from a candidate who scored high 

marks. This candidate was able to show how language and imagery can be 

used effectively to pass the message to the readers. 
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Despite the good performance in this question, there were a few candidates 

(26.3%) who could not provide the required responses, thus scoring low 

marks. Among these candidates, there were those who discussed the themes 

found in the two novels instead of dealing with language use and imagery 

in relation to the message as required. Extract 6.2 shows a sample of a 

response of a candidate who scored low marks by writing on the themes 

found in the novels instead of dealing with language and imagery. 

Extract 6.2 
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Extract 6.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate wrote on themes instead of showing how 

language and imagery can be used effectively. 

Another candidate who scored low marks just identified the imageries 

found in the novels „A Man of the People‟ and „The Beautiful Ones are not 

yet Born‟ without showing what they represent, as shown in Extract 6.3. 

Extract 6.3 
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Extract 6.3 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate just wrote on the imageries found in the 

novels without showing what they represent. 

3.3.2  Question 7: Relevance of the Title to the Content of the Story 

In this question, the candidates were required to show how the title of the 

novel “The Beautiful Ones are not yet Born” is a reflection of what is in the 

story itself. This title implies that „good things or people in the society are 

still not yet in existence. It has to do with the problems which people are 

still experiencing despite attaining independence. 

The question was attempted by 74.6 percent of all the candidates, of which 

6.0 percent scored from 0 to 5 marks, 46.7 percent scored from 6 to 12 

marks and 47.3 scored from 13 to 19 marks. 
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The candidates who scored high marks in this question managed to discuss 

the various themes in the novel „The Beautyful Ones are not yet Born.‟ 

They identified and explained the problems which the author has tried to 

present in the novel which is a reflection of the title such as irresponsibility 

of the leaders, poor living condition of the majority, bribery, just to 

mention a few. Extract 7.1 shows a sample of a good response. 

Extract 7.1 
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Extract 7.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate showed how the title of the play is a true 

reflection of the happenings in the society. 

A few candidates (6%) who scored low marks failed to follow instructions. 

This question required the candidates to use only the novel “The Beautyful 

Ones are not yet Born” but some candidates used more than one novel. 

Extract 7.2 shows a sample of response of a candidate who used “The 

Beautyful ones are not yet Born” and “A Man of the People” contrary to 

the requirements of the question. 
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Extract 7.2 
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Extract 7.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate used two novels to answer the question 

with points dealing with the form instead of looking at how the title reflects 

the happenings in the society. 
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3.4 Section D: Poetry 

There were two questions in this section, each carrying twenty (20) marks 

and the candidates were supposed to answer one of them. 

3.4.1  Question 8: The Use of Figurative Language  

In this question, the candidates were required to identify the elements of 

poetry which draw the readers‟ interest. These elements include figurative 

language, imagery and the use of music like rhyme. The candidates were 

supposed to identify those figures of speech and explain how they help to 

draw the interest of the audience. 

The question was attempted by 62.2 percent of the candidates, of which 

45.1 percent scored from 0 to 5 marks, 42.4 percent scored from 6 to 12 

marks and 12.5 percent scored from 13 to 19 marks.  

The candidates‟ performance in this question was not good because 71.1 

percent of them scored below ten marks. This was because most of them 

wrote themes instead of showing the art of writing in language use. Extract 

8.1 shows a sample of a response of a candidate who did a thematic 

analysis instead of dealing with language use, imagery, music and the 

choice of characters as required.  

Extract 8.1 
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Extract 8.1 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate analysed the poems using the themes 

instead of analysing the art of writing used by the poets. 
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The candidates who scored high marks in this question managed to present 

the various element of language use such as music, imagery and choice of 

characters in four poems of their choice. They also showed how these 

elements draw the interest of the readers (audience), as shown in extract 8.2. 

 

Extract 8.2 
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Extract 8.2 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate identified the elements of form required 

and showed how poets use their art of writing to draw readers‟ interest. 
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3.4.2  Question 9: Poem Analysis 
In this question, the candidates were given the poem entitled “Gently” to 
read and then answer the questions which were given. The poem was about 
the problems which arise during the construction of different structures like 
roads. Always there is destruction of houses and other properties of the 
citizens. Sometimes this destruction is done by force and therefore causing 
problems of settlement to the people in the society. The persona makes an 
appeal to those who are involved in demolishing houses and other 
properties of people to have mercy and avoid being harsh to the citizens. 

The question which were supposed to be answered were  

(a)  Briefly write on the tone of this poem.   
(b) Comment on the title of the poem. 
(c) State with examples. the  figures of speech used in the poem . 
(d) Who is the persona in the poem? How do you know? 
(e) Briefly comment on the structure of the stanzas of the poem. 
(f) What is the message being given in the poem? 
(g) Comment on the language use of the poet. 
(h) What type of the poem is this? Give reasons for your answer. 
(i) Has the poem got any relevance to your society? Give reasons for 

your answer. 

The question was attempted by 36.7 percent of all candidates who sat for 
this examination and their performance was average, as 25.4 percent 
scored from 0 to 5 marks, 57.1 scored from 6 to 12 marks and 17.9 percent 
scored from 13 to 19 marks. 

The candidates who scored high marks in this question managed to 
interpret the poem correctly and answered most of the questions correctly. 
Extract 9.1 shows a sample of a response of a candidate who answered 
most of the questions correctly thus scoring high marks. 
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Extract 9.1 
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96 
 

 
Extract 9.1 shows a sample of a response from a script of a candidate who 

scored high marks. This candidate answered most of questions well giving 

supporting evidence from the poem. 
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On the other hand, the candidates who scored low marks in this question 

failed to comprehend the poem therefore answered the questions wrongly. 

Extract 9.2 shows a sample of a poor response. 

Extract 9.2 

 
Extract 9.2 shows a sample of a response from a script of a candidate who 

scored low marks. This candidate did not understand the poem and therefore 

answered most of the questions wrongly. 
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4.0 Conclusion and Recommendations 

4.1. Conclusion 

The general performance of the candidates in English Language, in the 
ACSEE, 2014 was good because many candidates scored high marks. The 
analysis of the candidates’ performance in each topic in paper 1 indicated 
that they had a good performance in Introduction to Language, where 89 
percent of the candidates scored an average of 30 percent or above. They 
also performed well in Language Skills, where 67.1 percent of the 
candidates scored an average of 30 percent or above. Furthermore, their 
performance was good in Word Formation, where 80.5 percent of the 
candidates scored an average of 30 percent or above. Finally, they had a 
good performance in Language Use, where 92.2 percent of the candidates 
scored an average of 30 percent or above.  

In English language 2, the candidates had a good performance in Stylistics 
and Communication in English, where 84.4 percent of the candidates 
scored an average of 30 percent and above. Their performance was also 
good in Plays, where 90.9 percent of the candidates scored an average of 
30 percent or above. Furthermore, they had a good performance in Novels 
and Short Stories, where 84 percent of the candidates scored an average of 
30 percent or above. Finally they performed well in Poetry, where 65 
percent of the candidates scored an average of 30 percent or above. See 
attached summary of candidates’ performance per topic in the Appendix. 

Generally, the candidates performed well because they managed to identify 
the tasks of the questions, were able to follow instructions, had sufficient 
knowledge and skills on the concepts related to the topics and were able to 
explain and elaborate their points using well-formed sentences.  

Comparatively, however, the candidates encountered some problems in 
answering questions under Language Skills in paper 1 and Poetry in paper 
2, where the percentage of candidates who scored an average of 30 percent 
or above is low. These problems could be attributed to lack of competence 
and skill on the concepts related to spoken English in paper 1 and poetry in 
paper 2. In fact, these areas seem to be a problem to teachers and students 
as well. 
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4.2 Recommendations 

In order to improve the performance of future candidates, it is 
recommended that: 

 
(1) Candidates should regularly practise using English Language. They 

should be given a lot of tasks which will enable them speak, write, 
read and listen to various English Language texts. This will 
eventually help them to improve the language skills and competences 
which were seen to be lacking in the candidates’ responses.  
 

(2) Candidates should be encouraged to read widely to enable them to 
improve their vocabulary and grammar competencies. This will 
eventually enable them to use correct spellings and grammatically 
correct sentences.  

 
(3) Candidates should be guided and encouraged to read the novels, 

plays and poems that are recommended in the reading programme 
to enable them to improve the comprehension skills, analysis skills, 
and evaluation skills which were seen to be lacking in the 
candidates’ responses. Candidates should not depend on summaries 
or being narrated the books by other people who have read them. 
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Appendix 

Summary of Candidates’ Performance per Topic 

S/N Topic Number of 
questions 

Percentage of 
candidates who 
scored an average of 
30 percent and above 

Remarks 

1 Introduction to 
Language 

3 89 Good 

2 Language Skills 2 67.1 Good 
3 Word 

Formation 
2 80.5 Good 

4 Language Use 2 92.2 Good 
5 Stylistics and 

Communication 
in English 

3 84.4 Good 

6 Plays 2 90.9 Good 
7 Novels and 

Short Stories 
2 84 Good 

8 Poetry 2 65 Good 
 
	
  




